First-Year Seminar Information Literacy Program
Final Report for Fall 2020

Submitted by Christine Bombaro, Associate Director, Waidner-Spahr Library
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Figure 2
FA20 FA19 FA18 FAl7 FAl6 FAl5 FAl4

FY IL Sessions 42 77 91 93 84 104 88
FYS Courses 36 36 42 45
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In regard to citation, librarians most frequently teach APA, one of the Chicago formats, and MLA,
depending on the preference of the professor.

Evaluation of Student Work Following
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Figure 5

FYS Mid-Term & Final Projects
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According to library surveys, traditional research papers and annotated bibliographies have long been
the most popular type of final projects assigned for FYS.

Projects in the “Other” category included comparative analyses, cause/effect papers, issue papers,
marketing campaigns, and literature reviews.

Online Learning Data

FYS Information Literacy Scaffold

In response to the college moving online for FA20, librarians developed a detailed lesson plan called the
FYS Information Literacy Scaffold that was designed to infuse information literacy instruction throughout
each FYS course with or without librarian participation. The scaffold is divided into 13 modules, each of
which includes a goal, a brief online tutorial, a customizable assignment, and an assessment method.
Each module was coded as “Highly Recommended,” “Recommended,” or “Optional” so that faculty
could adopt the scaffold wholesale or in parts as appropriate to their course. The scaffold took 4
months to develop and was viewed 473 times from its release date on July 14, 2020 through the end of
the FA20 semester. The scaffold is available at: https://libguides.dickinson.edu/fysscaffold.

This year’s FYS faculty survey included questions about the effectiveness of the scaffold. Of the 28
respondents, 24 said they used the scaffold and 24 said they would use it again in future semesters.
They were also asked which elements of the scaffold they had built into their courses. The results are
shown in Figure 6.
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https://libguides.dickinson.edu/fysscaffold

Figure 6

Faculty also were asked if they found the structure of the scaffold easy to use, as shown in Figure 7. The
one who found it “Somewhat Difficult” did not offer suggestions for improvement; however, we will ask
faculty for suggestions on improvement at the annual FYS faculty workshop in May 2021.

Figure 7
Structure of Scaffold Easy to Use? Respondents
Very Easy 10
Somewhat Easy 7
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Figure 8
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Tutorial Views in FA20
Waidner-Spahr Library Overview (new) 360
EBooks at the Waidner-Spahr Library (new) 251
Finding and Evaluating Newspaper Articles (new) 29







Figure 11

These responses are typical of most years. Faculty members who responded that students struggled
with some aspects of information literacy were asked to elaborate by responding to an additional
question: “With what aspects of information literacy did your students struggle?” Eighteen faculty
members responded as shown in Figure 12.

Figure 12
Students struggled with...
Citing
Evaluating sources
Finding relevant sources
Using appropriate databases

N~ O~

As reported repeatedly by faculty over the years, evaluation of sources is the most common source of
difficulty for first-year students in terms of research.

Faculty members were then asked: “What is working well about the library's information literacy
program for first-year students?” Representative comments include:

l
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FA18. In addition, more students than usual waited until the course request period (wh
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f I found this very useful and | think it is a good idea to make it required for students to take,
especially since not everyone may know all of the guidelines toward citations and what
constitutes as plagiarism. | think going over several types of citations is helpful as well,
especially since many students only use MLA style in high school.

' While skeptical in the beginning, | found this tutorial to actually be very helpful. It was well
organized and not overbearing.

f Ithought it was well put together and provided us with general knowledge about Dickinson’s
academic integrity guidelines.

I  This presentation was successful in showing the ways that Dickinson College handles plagiarism,
and it is useful to know what professors look for when it comes to citations and how to cite the
resources in a paper. Otherwise, most of the other information regarding academic integrity
has been previously taught to me.

I Veryinformative. My high school runs by a honor code based off the honor code at Davidson
College in NC. For this reason, | already knew the information listed in the tutorial.

I found the information to be presented in an effective manner and although none of the
information was new to me it did not feel like a hassle to complete this short tutorial. Very well
done and extremely informative.

At my high school we were taken at least once a school year to the library, where one of the
librarians would go over scholarly sources and academic dishonesty, as well as how to avoid it. It
proved very useful as we would often work on projects and papers that required external and
extensive research. Although | knew everything from previous experience, this was a great
review. It is always good for me and possibly others to see materials once again to make sure we
understand then clearly. It was also good to be able to understand what Dickinson expects, and
what consequences can happen whether it is accidental or purposeful. It will make sure | pay
close attention to my writing.

f Ithinkit was a good presentation. I've had all of this information drilled into my head for the
last eight years (except the Dickinson-specific parts), but reminders are nice and | know a lot of
people that seem to have a hard time remembering it. | appreciate the fact that | was able to
check what exactly was wrong with the given texts for plagiarized sources. In addition, | like the
fact that the information presented was both review and new information.

f Ithought it was very helpful even though | was aware of the majority of the information I did
not know what the different parts of the citation meant so it was helpful to go through what
each part stood for.

f I found this presentation to be very helpful for | found out that google translate was plagiarism
and other small details that are very useful as a college student.

Conclusion

Like all other aspects of functioning in a Covid-19 society, library services were more difficult to deliver
and statistics from FA20 should not be considered representative of the library’s usual IL program with
FYS courses. Many faculty members were distracted by the pressures of having to develop new courses
online, and having to use new technology effectively throughout an entire course. Some FYS faculty did
not respond to the librarians’ requests to plan for IL in their FYS courses. In addition, the unexpected
long-term medical leave of one librarian/manager occurred too late for some pre-arranged plans to be
taken over by a colleague.
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Nonetheless, our students who did experience IL instruction self-reported high levels of ability and
confidence as they gained IL skill sets through the FYS program, and also reported that they used what
they learned. Faculty input further points to the success of the program as they report that students are
generally performing to expected levels of research ability at this stage in their education. This year it is
notable that only a few of our 28 faculty respondents indicated that students had trouble retaining the
IL skills they had learned, or that they had fallen back on bad habits later in the semester.

In addition, there was a notably positive student response to the Academic Integrity tutorial this year.
Most students found it to be at least somewhat effective and only 12% reported that none of the
information was new to them, a number which is questionable considering that the tutorial contains
information that is Dickinson-specific. The Al tutorial will not be significantly changed for FA21.

The college should recognize that while the library’s FYS program flourishes and is remarkable for its
endurance and consistent positive outcomes even in the face of a world-wide pandemic, each year there
is a subset of students who become immediately disadvantaged because the FYS curriculum is not
consistent. The depth of IL instruction including practice and revision for each seminar is wholly
dependent on how individual faculty members structure their FYS syllabi, how they choose to engage
with their librarian partners, and what expectations they communicate to the librarian. It appears that
this year more students than usual were provided only a cursory introduction to IL and some received
no IL instruction at all. This inconsistency obviously has repercussions in later semesters as the students
declare majors and are expected by faculty members to have basic grounding in research before they
learn the more nuanced methods of their disciplines. Hopefully, this lapse was largely the result of the
Covid-19 pandemic and the pace of IL instruction in the FYS program will return to normal levels in FA21.

At the May 2021 FYS workshops and other opportunities, liaisons will share this report and encourage
faulty to incorporate IL early and often in their FYS courses using the library’s online tools, particularly if
they choose not to have a liaison visit class. Librarian involvement is of course optimal both because
librarians are experts in research pedagogy and also because the personal contact gets students
comfortable with asking for help from library staff, which is important far beyond the FYS. Itis clear that
librarians’ instructional efforts should stay focused on helping students learn to find quality material,
evaluate it, and acknowledge it appropriately. Due to the positive response, we will continue to
encourage use of the FYS IL Scaffold and tutorials outside of class time so that librarians can focus on
more complex skills during synchronous or in-person classroom visits. Because this cannot be achieved
entirely through limited exposure at the FYS level, liaisons will continue to reach out to departments and
develop programs for upper-level courses, particularly WID courses or research methods courses
required by each major.
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